Support the spread of good practice in generating, managing, analysing and communicating spatial information

Module: M14 Participatory Video

Unit: [M14U04 – Fundamentals of Participatory Video] 

Exercise No. 4: Facilitating a PV Encounter – Role Play
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Developed by: InsightShare (www.insightshare.org) 
Objective: 
To practise facilitating a PV (participatory video) process, to view the experience from the perspective of the facilitator and the community and to imagine the kinds of obstacles and difficulties that can arise in the field

Time:


3 hours

Materials:

Video equipment, flip chart paper and pens

Procedure:

· Ask everyone to engage in the spirit of the role play with as much imagination and realism as they can!

· Explain that they are going to practise what they have learnt in the form of a PV role play and that they will then reflect on it. 

· Divide the participants into groups of six. 
· In each group, choose two people to be facilitators and four people to be community members.
· Ask the facilitators to leave the room.
· Ask the community members to decide about what kinds of issues they face and what kind of role they have in the community (e.g. men, women, children, elderly, farmers, chief or just “generic community members”). 
· Ask the facilitators to decide what kind of participatory rural appraisal (PRA) method they’d like to use and who is going to do what to facilitate the process. They must use only one method.

· Ask the facilitators to work with the participants to use a PRA analysis tool and draw a storyboard.
· Have the community members film their story as best they can.

· Screen back the films. Ask people to stay in their roles. 

· After the first group has finished its screening, have another group present its screening. 
· Use the “Think and Listen” tool with the group. This is a reflective tool that we sometimes use with groups in real PV situations. It’s useful to do it before a group brainstorm to enable people to think and talk about their experiences one on one, rather than directly in front of a big group.

· Ask everyone to find a partner from the other role play team (assuming that there were two role play teams). Ensure that those who played the part of facilitators in the role play team up with another facilitator and those who played the part of community members team up with another community member. 

· Ask them to sit together and spread the pairs out throughout the room so that they are away from other pairs as much as possible. 

· To summarise, you want to end up with six different pairs of people sitting in different parts of the room. Two pairs are the facilitators and four pairs are community members. Everyone is sitting with someone from a different role play group.
· Explain that each person in the pair will take turns speaking while the other listens. After two minutes have passed, they will swap roles so that the talker becomes the listener and the listener becomes the talker. 

· Emphasise that when the speaker is speaking, the listener can only listen and is not allowed to respond verbally. Roles change after two minutes. The teacher keeps time.

· The subject for discussion for the two pairs of facilitators is: “How did it feel to be a facilitator?” 

· The subject for the four pairs of community members is: “How did it feel to be facilitated?” 
· After the “Think and Listen”, you want everyone to come back together and share their thoughts publicly. 

· Ask everyone to come back together into their role play groups.

· Give them flip chart paper and pens and ask them to write a list of facilitation tips. Emphasise that they can draw their tips from every stage of the process – from initial contact and analysis games to final screening and agreements. Emphasise that this is not about getting “correct”’ answers, but about the principles of being an effective and ethical PV worker.
· Ask the groups to present their findings. 

· Put the flip charts on the wall.

Tips and options:
· Divide the groups quickly. If you want to, you can use numbers. Give everyone a number (e.g. a one or a two) and then ask them to gather in one part of the room with the others who have been assigned the same number. Or, if you know the group members well, divide them based on skills, personalities or some other criteria. 
· Each group must quickly decide which two of its members will pretend to be PV facilitators from outside the community and which four members will pretend to be community members.

· As the teacher of this session, you might want to create your own fantasy community scenarios based on what you think is appropriate for your students. You might want to devise some of your own fantasy scenarios based on the kinds of situations in which your students work. You can hand out a briefing sheet for each group of ”community members” and a briefing sheet for the ”facilitators”. Each sheet should have some different information so that the community members have more “inside” knowledge than the facilitators. Or, they can decide among themselves!  For example, the sheet for community members might say, “You are a community of indigenous people who are fighting for the right to access your ancestral land. The government has recently appropriated your ancestral forest and turned it into a national park”. The sheet for the facilitators might say, “You have been called in by an NGO that works closely with the indigenous people and have been asked to help them produce an effective video campaign to show to the government, etc. You do not know the community, but the NGO workers have been to visit them in advance and some of the men have agreed to meet you”.
· In the field, screening back is a vital way to help people learn from experience. It’s also important to help people think about the content of their film so far. Usually in real PV work, while not all community members are involved in the filming, almost everyone is curious to attend when the films are screened back. For our pretend community screening in this classroom, ask everyone to continue in their roles; however, those in the second team can now pretend to be community members from the first team who have come along to see what their neighbours have been doing with this video camera thing! 

Having the wider community attend a screening is a chance to get more people involved. Perhaps they can pretend to be the elderly, the women or the children, who often do not participate at the beginning of the process and always have something important to add to the film. Encourage them to join in the discussion and ask the people pretending to be other community members to imagine themselves in that role. Ask them to think of things to add to the role play.
· Before beginning the first screen back, remind the “facilitators” that PV is about empowering people to become their own video campaigners. The facilitator has a lot of knowledge about what will work in a video campaign and what will not and can help guide the participants to think about how others will see their film. However, ultimately the participants’ own ideas should be adopted. Are their arguments convincing or do they just sound like complaints? 

As facilitators, your role is to probe them and help them realise how to improve their story and presentation. Ask them, “Have we seen all we need to see and have we heard all we need to hear?”. Challenge them if their arguments are not convincing! Invariably, the first attempt at filming won’t have everything that is needed and for this reason, the screening back is very important.

· In reality, the screening back would be followed by more film plans, usually to improve what’s already been done, to involve new people’s ideas and voices or to start looking into new issues raised by the first film. However, in this classroom, we don’t have time to make any more detailed plans.

· When working in reality, as the film nears its completion, it’s important that the group members are clear about who is going to see the film and agree on a strategy about how this is going to be done. Ask the “facilitators” to bring this up with the “community members” and think about to whom, how and when the film can be shown. Prompt them with questions (e.g. Will you show it to local or national government? If so, will community members be present or will you just send the film to them? Will you show the film to nearby communities? If so, where?). 

Reflection and discussion:
There are no right and wrong answers, but encourage the participants to engage in as much free discussion and debate as possible when presenting their write ups. There are no fixed ways to be a great facilitator; however, it is very important to think about it and about the importance of attitude and ethics. 

PAGE  
1
Exercise for training
File name: M14U04_exercise_facilitation_role_play
Last modified on: 25 May 2010

